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1 Introduction 

This policy addresses both the promotion of positive behaviour, in accordance with 

our school’s general aims and ethos, in relation to children’s personal, social and 

moral development, and also our policy on rewards and sanctions with regard to 

pupils’ behaviour. It also contains our policy on exclusions. 

We regard it to be a highly important aspect of children’s education and development 

that they learn to behave well towards others and towards the community in which 

they live. Positive behaviour underpins effective learning, and children need good 

personal and social skills in order to live fulfilling and rewarding lives as adults. 

Dysregulated and distressed behaviour which, in any way, disrupts learning, is not 

accepted in our school, and, through the constant promotion of positive attitudes and 

clear expectations, we seek to give children and staff the skills to recognise and 

manage such distress. We are an inclusive school and alongside this policy, we 

endeavour to meet the needs of all children, including those presenting with social, 

emotional and mental health difficulties. 

 

2 Aims and Ethos 
 
We want everyone to be involved in learning, aim for achievement at their highest 
possible level and experience and celebrate success. We want all this to happen 
within an inclusive community where building positive relationships based on 
mutual respect is valued and prioritised.  
 
Our school’s behaviour policy is underpinned by the ‘Thrive Approach’. 
 
The Thrive Approach draws on the latest research from current neuroscience, recent 
attachment research, current studies of effective learning and current models of child 
development, in order to help us to understand the needs being signalled by 
children's behaviour. 
 
The ‘Thrive Approach’ is based on scientific research into early brain development 
and the belief that the human brain develops through personal and social interaction. 
The relationships that we have with significant adults is fundamental to who we grow 
up to be. Our brain is built through trillions of brain-cell connections made by sight, 
sound, smell, touch and movement. Positive experiences enhance brain 
connections, and sustained negative experiences can restrict them.  
 



 
By providing our children with a safe and caring environment and by building strong, 
positive relationships, the Thrive Approach aims to compensate for interruptions in 
emotional development, when they affect a child's ability to enjoy life and learn. 
 
This means that everyone at Whitnash Primary School has a core responsibility to 
ensure that: 
 

 Learning is prioritised and enabled for all children. 
 

 Children are taught to show respect, courtesy and consideration towards all 
members of the school community and that this is consistently modelled to 
our pupils. 

 

 Children are taught the values of honesty and co-operation with others. 
 

 The Thrive Approach is used consistently with pupils (see later detail). 
 

 Effort is always made to welcome our children and make a personal 
connection and be open to every child. 
 

 All children are treated with ‘conditional positive regard’. 
 

 We recognise the power of noticing and checking in on children’s well-being. 
(‘Wondering out loud’). 

 
 
All members of the school community are expected to contribute positively to the 
wider community by: 
 

 Promoting a positive image of the school. 
 

 Respecting members of the wider community and their property. 
 
3.   Whole-school Rights: 

At Whitnash we have high expectations of how the children should behave in and 

around school. We have developed a set of ‘school rights’ through which our 

expectations and everyone’s responsibilities are promoted and reinforced in a 

consistent manner throughout all aspects of school life.  

Our school rights are: 

 

 We have the right to feel safe and be safe all of the time. 



 We have the right to be respected and listened to. 
 

 We have the right to learn. 
 

4.   Expectations and Responsibilities 

Our agreed school rights are underpinned by a set of clear expectations and 

assumptions: 

 Respect and care will be shown by and for all children and adults who work in 

school  

 

 Respect and care will be shown by everyone for our school building and its 

contents. 

 

 Everyone will be polite and helpful to one another. 

 

 Pride will be taken in our presentation and school uniform. 

 Everyone will walk safely and quietly around school and settle in class quickly 
for ready learning. 

 

 Children will ask for permission from the teacher and / or teaching assistant 
before leaving the classroom. 
 

 Everyone will be attentive and work to the best of their abilities and to allow 
others to do the same. 

 

 Everyone will share and celebrate the achievements of all members of the 
school. 

 

5. The role of the teaching staff 

 

The teaching staff at Whitnash: 

 Set high academic expectations for our pupils which inspire, motivate and 
challenge. 
 

 Encourage pupils to take a responsible and conscientious attitude to their own 
work. 

 

 Establish a safe and stimulating environment for pupils, rooted in mutual 
respect. 

 

 Demonstrate consistently the positive attitudes, values and behaviour which 
are expected of pupils. 



 

 Treat all children respectfully, fairly and with understanding to ensure they are 
happy and safe.  

 

 Deal with situations calmly, with clarity, and demonstrate ‘unconditional 

positive regard’ for all pupils.  

 Maintain good relationships with pupils, exercise appropriate authority and act 

decisively where necessary. 

 Have clear routines for behaviour in classrooms, and take responsibility for 
promoting good and courteous behaviour both in classrooms and around the 
school, in accordance with this behaviour policy and the school ethos. 

 

 Manage classes effectively and in line with the school’s ethos, using 
approaches which are appropriate to pupils’ needs in order to involve and 
motivate them. 

 
6. Motivating and Encouraging Positive Behaviour 

At Whitnash we aim, through the consistent promotion of our school rights, 

values and ethos, for children to become intrinsically motivated to behave 

positively.  

Constructive praise plays a fundamental role in motivating children and is central 

to our approach to behaviour management. This praise will always focus on a 

pupil’s efforts. This may include 

 Stamps and stickers 

 Certificates home 

 Sending child to the TA / other teacher in the year group / school senior 

leaders for praise 

 Positive feedback to parents  

 Positive verbal feedback to the child 

 Praise postcards 

 Class Teacher Award certificates presented in assemblies with parents invited 

for a particular piece of work/learning for an individual child 

 Act of Kindness Awards presented in assemblies 

 End of year Academic and Creative Achievement Awards 

At Whitnash Primary we are focused on developing all children’s understanding of 

the ‘Characteristics of Effective Learning’, to ensure a purposeful and focused 

learning environment. We therefore refer to the ‘Characteristics of Effective Learning’ 

with all pupils and promote the language of effective learning throughout the school.  

In Reception… 

Throughout Key Stage 1 and 2 the Characteristics of Effective Learning focus on: 



 Learning Resilience – children demonstrating their learning resilience e.g. by 

persevering, avoiding distractions, absorbing the learning and noticing key 

aspects of their learning. 

 Learning Resourcefulness – children demonstrating their learning different 

ways e.g. by reasoning, making links, questioning, capitalising on their 

learning and imagining. 

 Learning Reflectiveness – children demonstrating being more strategic 

about their learning e.g. by revising what they have done, planning their 

learning. 

 Learning Collaboration – children demonstrating they can learn and work 

independently and/or collaboratively with others e.g. by listening, showing 

empathy, collaborating, imitating and working with others. 

These learning behaviours are also promoted through classroom display.  

7. Additional to and different from arrangements 

At Whitnash Primary we recognise that children cannot always put their needs 

into words, but the way children behave can tell us a lot about how they are 

feeling. For some children there may be an obvious reason why they need extra 

support. This might be due to bereavement, family break down or an identified 

medical condition, such as ADHD. For others, there may not be any obvious 

trigger as to why they are finding some aspects of school and/or home life 

difficult.  

At Whitnash Primary School we recognise that at times children may require a 

bespoke approach to address distressed or inappropriate behaviour.  

In these instances, working with parents and class teachers, our Thrive trained 

practitioners carry out assessments of identified children's social, emotional and 

behavioural needs. These assessments help us to build a tailored Action Plan of 

targeted strategies and activities to help children re-engage with learning and life 

and support a child's identified social and emotional difficulties.  

The activities are delivered on a one-to-one and/or small group basis. The 

activities are mainly play and arts-based designed to help the child feel better 

about themselves; become more resilient and resourceful; form trusting, 

rewarding relationships; be compassionate and empathetic; and/or be able to 

overcome difficulties and setbacks. Activities might include playing in the sand, 

cooking, painting, model making, exploring difficult situations through role-play or 

comic strips, playing strategy games or projects focusing on the child's own 

interests. Action Plans are shared with parents who are encouraged to do some 

of the activities at home with their child. Action Plans are reviewed regularly to 

monitor the progress children have made.  



It is our aim that through targeted positive, simple and repeated activities over 

time, within a safe and caring environment, the Thrive Approach will help 

compensate for interruptions in emotional development, when they affect a child's 

ability to enjoy life and enable learning to take place. 

There will be times, at a teacher’s discretion, whereby children will require ‘safe 

time’ to help regulate their emotions and practise ‘self-regulation’ techniques. 

This may present in a variety of ways, dependent on the needs of the child, for 

example; story time, computer time, time outdoors, time with an adult, time in an 

agreed safe space within the classroom etc. Teachers will ensure that this is fair 

and equitable, but appropriate to the needs of the individual requiring support. 

As well as offering new ways of dealing with challenging behaviour, Thrive also 

offers both teaching staff and parents useful approaches to working with and 

helping any child who is experiencing emotional upheaval, whether short or long 

term. This is not a quick-fix; it takes time and commitment to see results. 

However, from research it is clear that early intervention to support children's 

needs is the most effective approach to preventing issues becoming more 

problematic in later life.  

                       

8. Addressing Low Level Behaviour 

Examples of low-level disruptive behaviour include: 

 Talking when a teacher is talking 
 Calling out 
 Fidgeting to cause disruption 
 Minor distraction of other children 

 
Children are encouraged through supportive relationships in school to make the 

‘right positive choices’ when they become dysregulated or distressed and behaviours 

are deemed inappropriate or disruptive to others.  

The following ‘Thrive Approach’ principles also underpin the school’s response to 

behaviour:  

 



Vital Relational Functions: 

Attune – adults catch and match the feeling a child is experiencing. 

Validate – adults support a child to stop the behaviour and validate the feeling the 

child is experiencing. 

Contain – adults support a child to contain their emotion and make it bearable. 

Regulate – adults help calm and soothe a child in distress. 

 

Relate, Rupture and Repair Model: 

 

 

                      

 

The staff at Whitnash Primary respond with a graduated supportive approach. This 

approach is based on the principle of ‘restorative practice’, which encourages 

children to take responsibility for their actions and provide a supportive method to 

resolving conflicts.                  

This is as follows: 

STEP 1: non-verbal cue and make a request to stop the inappropriate behaviour. 

STEP 2: Staff will address behaviour as follows: 

“ I notice that you are…(describe the action/behaviour e.g. kicking a chair) and this is 
effecting others children’s right to…(describe the right impacted: feel safe and be 
safe, to be respected and listened to, to learn). 

Allow time for the child to address the behaviour. 

STEP 3: Repeat “ I notice that you are…(describe the action/behaviour e.g. kicking a 
chair) and this is effecting others children’s right to…(describe the right impacted: 
feel safe and be safe, to be respected and listened to, to learn). 

“I am wondering if you need to take some ‘safe time’. I suggest you go and have 
some ‘safe time’ to reflect. Staff member to name the ‘safe time’ space within the 
room.  

Allow time for the child to address the behaviour. 

STEP 4: Repeat “ I notice that you are still finding it difficult to regulate”. 

Relate 

 

Rupture Repair 



“I imagine outside the classroom will help”.  

Staff member to name the ‘safe time’ space outside the room and the timeframe. 
This will be dependent on the child and the location but could include: 

 A previously agreed ‘safe space’ with the child. 

 Time with a Teaching Assistant. 

 Time with another staff member/teacher in another classroom.  
 

Receiving members of staff in such instances will receive a child in a supportive and 
welcoming way, recognising the need for regulation time.  

When the child returns to class the teacher will ensure that a child is received in a 
warm, supportive manner e.g. “I am glad to see you back. I can see that you are 
ready to learn now”.  

At a time suitable for the adult and child, the teacher or relevant adult dealing with 
the initial behaviour will talk to the child/children about the behaviour that occurred. 
This time will provide opportunity to ‘shine a light’ on the distressed behaviour and 
discuss the triggers and the ‘better choices’ that could be made next time. This is 
important to repair any ruptures in the relationships between adults and children or 
between children and ensure that children are listened to and supported with 
managing their feelings and behaviour and the development of their self-regulation, 
empathy and self-awareness skills. 

 

STEP 5: If the behaviour continues or an offence is deemed to be extremely 

inappropriate the child will be sent to a member of Leadership Team and a letter will 

be sent to parents explaining the behaviour and sometimes requesting a meeting to 

discuss positive future actions. The incident will be recorded using the school’s 

behaviour recording system. It will be discussed with senior teachers. 

Staff will ensure that such incidents are recorded, using the school’s 

established recording system (CPOMS) so that patterns of such behaviour can 

be monitored and addressed where appropriate by senior leaders and parents 

informed. 

9. Lunchtimes 

On the playground we expect the same standard of behaviour as in the school 

building. The school’s expectations regarding behaviour are the same for lunchtimes 

as for any other time of the day.   



Children are supervised by Lunchtime Supervisory Assistants who are responsible for 
resolving any minor problems in the same graduated way as they would be resolved 
in class. 
 
If there are any minor problems at lunchtime these will be dealt with by the LSA and 
communicated to the relevant class teacher for recording.  
 
LSAs would refer directly to the Deputy Head or Head Teacher and parents informed 
member if behaviour is serious or persistent. Such behaviour would include: 
 

 Physical violence / aggressive behaviour 

 Racist comments / actions –which must be reported to the Headteacher 

 Swearing directly at an adult   

 Persistent swearing at others  

 Bullying 

 Vandalism 

 The physical or verbal abuse towards a member of staff 
 

At times children may require a bespoke approach to lunchtime provision to address 

behaviour concerns. Children may attend a Thrive Group during break and/or 

lunchtime or as a planned and timetabled intervention. 

Whitnash Primary also acts proactively to support children in the development of 

their cooperative play skills at lunchtimes. This is supported by the ‘Move it’ 

programme, whereby children are taught a range of interactive, playground games 

and supported in their play by our ‘Play Leaders’ and lunchtime staff. The ‘Play 

Leaders’ are volunteer older children who are trained and supported in encourage 

the positive play development of our younger children. The aim is to ensure that 

early intervention and support sets the expectations for harmonious and cooperative 

lunchtimes throughout the school.  

10. Serious of Persistent Behaviour Concerns 
 

Serious distressed behaviour will be referred directly to the Deputy Head or Head 
Teacher and parents informed. Such behaviour would include: 
 

 Physical violence / aggressive behaviour 

 Racist comments / actions –which must be reported to the Headteacher 

 Swearing directly at an adult   

 Persistent swearing at others  

 Bullying 

 Vandalism 
 
In all serious or persistent cases of misbehaviour the school will work closely with the 
parents and children concerned to ensure that the children learn to behave in an 
appropriate manner.  

 



Persistent negative behaviour may lead to a consultation between class teacher and 
parent(s) and the introduction of an ‘Individual Behaviour Support Plan’ for the child. 
A daily log of behaviour using the school’s behaviour recording system will be kept by 
the class teacher and monitored by Senior Staff daily. 
 
There will be a small minority of pupils for whom the usual behaviour management 
strategies of the school are insufficient to address their difficulties. Additional steps will 
then need to be taken for these pupils. This may include the child’s behaviour being 
monitored daily using an ‘Individual Behaviour Support Plan’, or records being 
monitored daily by Senior Leadership Team. 
 
The class teacher and SENCO, and in some instances members of the Senior 
Management Team, should be involved in planning a way forward in line with the 
school’s Special Needs Policy and Code of Practice.It is also essential at this point for 
parents / carers to be involved in planning the way forward. 
 

11. External Agency Support / Additional to and Different from Provision 
 

At Whitnash we will do all that we can to support all children access all aspects of 
school life through early intervention, the providing of additional resources and 
working in close partnership with the families and outside agencies concerned. 
Where children are identified as having social, emotional and behavioural and 
communication difficulties, school will ensure that nurture provision will be made 
available for these children.   

 
Where external support agencies are involved in meeting the needs of a particular 
child, the classteacher liaises and works co-operatively with those agencies, as 
necessary, to support and guidethe progress of the child. The class teacher may, for 
example, in consultation with the school’s Special Educational Needs Co-ordinator 
(SENCO) discuss the needs ofa child with the education social worker or the LA's 
behaviour support service. 

 
12. The role of the head teacher 

It is the responsibility of the head teacher, supported by the SLT and teaching staff, 

under theSchool Standards and Framework Act 1998, to implement the school 

behaviour policy consistentlythroughout the school, and to report to governors, when 

requested, on the effectiveness of thepolicy. It is also the responsibility of the head 

teacher to ensure the health, safety and welfare of all children in the school. 

The head teacher supports the staff by implementing the policy, by setting the 

standards ofbehaviour, and by supporting staff in their implementation of the policy. 

The head teacher keeps records of all reported serious incidents of misbehaviour 

through the school CPOMS system. 

The head teacher has the responsibility for giving fixed-term exclusions to individual 

children forserious acts of misbehaviour. For repeated or very serious acts of anti-



social behaviour, the headteacher may permanently exclude a child. These actions 

are taken only after the school governors have been notified. 

13. Fixed-term and permanent exclusions 

We are an inclusive school and do not wish to exclude any child, even when they 
exhibit serious behavioural difficulties. We will take every reasonable step to ensure 
that exclusions are avoided. However, in extreme cases, it may be necessary to 
exclude. 
 
The school follows the national Exclusions Guidance, published by the DFE in 2015, 
and has regard to the standard national list of reasons for exclusion. Parents and 
carers must ensure their child is not present in a public place during the first five 
days of an exclusion, and head teachers have a duty to offer the parents or carers a 
reintegration interview in respect of certain fixed-period exclusions. 
A decision to exclude a pupil should be taken only: 
 
In response to serious breaches of the school's behaviour policy; and 
If allowing the pupil to remain in school would seriously harm the education or 
welfare of the pupil or others in the school. 
 
There may be times, at the Headteacher’s discretion, where a phase return to school 
is required to support the child.  
 
There are exceptional circumstances where, in the head teacher's judgement, it is 
appropriate to permanently exclude a child for a first or 'one off' offence. These might 
include: 
 

 Serious actual or threatened violence against another pupil or a member of 
staff 

 Sexual abuse or assault 

 Supplying an illegal drug 

 Carrying an offensive weapon with intent 
 
Only the headteacher (or the acting headteacher) has the power to exclude a pupil 
from school. The headteacher may exclude a pupil for one or more fixed periods, for 
up to 45 days in any one school year. The headteacher may also exclude a pupil 
permanently. It is also possible for the headteacher to convert a fixed-term exclusion 
into a permanent exclusion, if the circumstances warrant this. 
 
If the headteacher excludes a pupil, s/he informs the parents immediately, giving 
reasons for the exclusion. At the same time, the headteacher makes it clear to the 
parents that they can, if they wish, appeal against the decision to the governing 
body. The school informs the parents how to make any such appeal. 
 
The headteacher informs the Local Authority and the governing body about any 
permanent exclusion, and about any fixed-term exclusions beyond five days in any 
one term. 
 



The governing body itself cannot either exclude a pupil or extend the exclusion 
period made by the headteacher. 
 
The governing body has a discipline committee. This committee considers any 
exclusion appeals on behalf of the governors. 
 
When an appeals panel meets to consider an exclusion they consider the 
circumstances in which the pupil was excluded, consider any representation by 
parents and the Local Authority, and consider whether the pupil should be reinstated. 
 
If the governors’ appeals panel decides that a pupil should be reinstated, the 
headteacher must comply with this ruling. 
 
 
 
 
 
 

14. Fixed Term Exclusion 

In determining the length of a fixed term exclusion, the headteacher (or the acting 
headteacher), will consider the following elements in considering the length of an 
exclusion: 

 DfE and other governmental advice and guidance 

  The severity of an incident 

 The degree of intent where this is ascertainable 

 The number of incidents in a given episode 

 The pattern of behaviour over time 

 The gravity of any injuries / hurt / offence caused 

 The impact on other children 

 The impact on other classes 

 Health and safety considerations of allowing a given child back to school 

 The safety of the school community 

 The safety of the staff in school 
  
Mitigating circumstances which may shorten the length of an exclusion (but not 
below 1.5 days, i.e. one day plus the remainder of the session or sessions during the 
day of the incident) 
  

 The degree of intent in a given incident where this is ascertainable 

  EHC plans 

 SEND needs that may be apparent 
  
Where one or more of these elements are impacted upon, then the exclusion may 
increase or decrease in length at the head teacher’s discretion.  
 



Where a child is considered to be a serious threat to themselves or other children or 

staff, it may be deemed necessary to restrain them in accordance with the school’s 

manual handling policy. 

15. The role of parents and carers 

Our school requests that parents and carers enter into a Home-School Agreement 

with the school, agreeing to work in partnership with the school to promote good 

behaviour, to take steps to discourage poor behaviour, to reinforce the school rules 

and to support the school when sanctions need to be used with a child. 

The school collaborates actively with parents and carers, so that children receive 

consistent messages about how to behave at home and at school. 

We explain the school rules in the school induction booklet and on the school 

website, and we expect parents and carers to understand and support them. 

We try to build a supportive dialogue between the home and the school, and we 

inform parents and carers immediately if we have concerns about their child's 

welfare or behaviour. 

If the school has to use reasonable sanctions and consequences relating to a child’s 

behaviour, we expect parents and carers to support the actions of the school. If 

parents and carers have any concerns about the way that their child has been 

treated, they should initially contact the class teacher. If their concerns remain, they 

should contact the head teacher or member of the senior leadership team to discuss 

the issues involved. If parents or carers wish to complain further about actions taken 

by the school, they should contact the Chair of the Governing Body, in accordance 

with the school’s Complaints Policy. 

16. The role of Governors 

The governing body has the responsibility for agreeing as policy these general 

guidelines on standards of discipline and behaviour, and of reviewing their 

effectiveness. The governors support the head teacher in adhering to these 

guidelines. 

The head teacher has the day-to-day authority to implement the school's policy on 

behaviour and discipline, but governors may give advice to the head teacher about 

particular disciplinary issues. The head teacher must take this into account when 

making decisions about matters of behaviour. 

17. Monitoring 
 

The Headteacher and Governing Body should ensure that all unacceptable behaviour, 
including those of a racist, sexist or bullying nature, be fully investigated, logged and 
monitored in close partnership with the parents of those children involved. On a regular 



basis Leadership Team will monitor behaviour on a regular basis and continually strive 
to devise strategies to encourage and develop positive behaviour in children. 
 
This policy is reviewed in consultation with staff, governors and pupils. 
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